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Wonder for sale

Annabella Cant

Market or Pawn-shop?

Imagine a market place… full of lights, life, and laughter. Place this market in 
any age you wish. I imagine it in medieval toward modern times because, even 
though life was extremely harsh and short, children seemed to have a visible 
resilience in the face of their austere environment. Keep on imagining people 
milling around a market and gathering around a very unusual display table. They 
are all looking at my merchandise… searching for my wares… but to everyone’s 
surprise, there is nothing on my table; it is completely empty to the naked eye.

Welcome to my dream. I am the merchant in this image, so bear with me. 
No one leaves my table because what I sell is known to have been lost forever. 
Interestingly, there are no children interested in my products. I hear a little boy 
saying, “Why would anyone pay for something we all have for free?” and he 
runs off to play with his friends. You might wish to imagine the scenario further 
and place it in the midst of Brueghel’s Children’s game painting (1560).

What I am selling is special. My marketing posters (drawn by chalk) and 
trumpet announcers proclaim that my merchandise can surround us like mist 
and still help us to clarify our thoughts. It can help us see beyond what watching can 
convey. It can help us understand as well as know; it also has magical powers of 
transforming the usual into the unusual, the straight into the uneven and the cloudy 
into the clear. My product has helped millions cope with the vicissitudes of their 
lives and others win hopeless battles.

What I am selling has contributed to the creation and conception of the 
most astonishing art and science! It was the closest friend of the following 
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ambassadors of human genius (from past and future). I will let them continue 
to tell you about it through their own words:

1. Leonardo da Vinci: “I wandered for some time among the shady rocks 
and finally came to the entrance of a great cavern […] Standing there, 
I was suddenly struck by two things, fear and longing: fear of the dark 
ominous cavern; longing to see if inside there was something wonderful.”

2. Michelangelo: “A beautiful thing never gives so much pain as does failing 
to hear and see it.”

3. Mozart: remember his nickname?
4. Einstein: “The most beautiful thing we can experience is the mysterious. 

It is the source of all true art and all science. He to whom this emotion is 
a stranger, who can no longer pause to wonder and stand rapt in awe, is 
as good as dead: his eyes are closed.” 

(in Patrick and Chapman, 1935, p. 44)

I will stop here with the chain of indubitable evidence of these geniuses’ 
friendship with wonder, but the voices could continue for a lot longer. The 
power of these artists to see beyond the obvious, beyond the safe, palpable 
surface of things is shared by all of us in a certain period of our lives: especially 
in the beginning. Remember the butterflies in your stomach when something 
was hidden and you wanted to discover the mystery at all costs? Remember 
the courage you needed to put your hand under a blanket to find what was 
hidden? Remember the long minutes or hours of actively watching the stars, 
or the clouds, or just people walking by? Remember how everything found a 
logical sense, or even a new image in your mind and heart? Remember? As all 
good business people should do, I will try to share with my prospective buyers 
some facts about my product in order for them to understand the importance 
of this once-in-a-lifetime investment. I will take you on a journey of discovery 
first, visiting the history and semiology of my product and its name, then I will 
present a cynical reality of today’s schools and in the end, I will indicate what 
my merchandise costs.

I decided to write this chapter with the intention of raising more awareness 
for the role of wonder in life and specifically in education. I would like to 
investigate why it seems that children have the capacity of perceiving life, 
information and emotions through the lens of wonder, and why do I feel that this 
capacity dissipates with time. I will also refer to some studies that talk about the 
reality of schools today and also about the need of keeping children’s curiosity 
and wonder alive in order to help them reach overall success both in school and 
in life.
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162 Annabella Cant

the Meaning of Wonder

Words are only painted fire; a look is the fire itself. 
Mark Twain

Using Twain’s metaphor, I propose to “look” closer, with all our senses, 
into the meanings of the word “wonder” in order to feel the burning of its 
flames, its role and effects on us. A look into the origins of the word “wonder” 
communicates three different perspectives:

1 Material perspective (the physical features created by divinity);
2 Creative perspective (when the actual wonders were first ideals, then ideas);
3 Emotional perspective (emotions felt while experiencing the wonders in a 

multisensory way).

Its beginning sources show it as related to miraculous and humanly 
incomprehensible powers. It is not defined, but somehow understood by the 
imagination of the poets.

A very important question has been burning in my mind since I started 
thinking of the need for an investigation into the roots of wonder: how can I 
investigate the meanings and forms of this word if, first, it does not exist in 
many other languages and second, if it does have a translation, the meanings of 
the word are only small, scattered parts of the semiological complexity of the 
English word?

Because I grew up in a bilingual environment: Romanian and Hungarian, 
I will take as example the Romanian language as one of the languages that do 
not have a word for “wonder.” Since 2008, I have been offering workshops to 
Romanian preschool and kindergarten teachers—as an educational trainer—in 
an effort to help the Romanian educational system to be more in touch with 
what is happening pedagogically in the world. My workshops have always tried 
to discuss new topics in international education. One of these topics happened 
to be the employment of the sense of wonder in the curriculum and in everyday 
teaching and learning. Creating and designing this workshop proved to be an 
extremely difficult process because of the lack of the word wonder in Romanian. 
The only translations of the word were the simplistic: miracle and the pragmatic: 
curiosity. These two terms were definitely not enough to paint a pedagogical role 
for wonder in early childhood education. To deal with this obstacle I decided 
to create a new word. Not an easy task! I ended up creating an acronym of 
some of the most important words that were signifying concepts that could 
be considered as part of the complexity of the English word. My new word 
was: FASNIUM. I present below the list of words/concepts that I have used to 
build it: F from Fascinatie – fascination; A from admiratie – admiration; S from 
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surpriza – surprise; N from neobisnuit – unusual; I from incantare – delight; U 
from uimire – astonishment; M from mirare – gape.

Using this collection of words made it possible to translate, mostly through 
practical demonstrations of each, what wonder actually could signify in 
education and how every teacher should be aware of its educational power. 
What ties together all these concepts is visibly the emotional facet, an extremely 
important component of quality education. Adding emotion to the curriculum 
is a main first step toward reaching the students, engaging them in the content, 
and making sure that what is taught will be memorable.

Let us inquire further into the mysteries of wonder…
To be able to start grasping the concept that’s hidden within the word wonder 

we have to forget the very action of investigating. It is like reading a great book 
or watching a touching movie. Merleau-Ponty claims that:

The wonderful thing about language is that it promotes its own oblivion: my 
eyes follow the lines on the paper and from the moment I am caught up in 
their meaning, I lose sight of them. The paper, the letters on it, my eyes, my 
body are there only as a minimum setting of some invisible operation. 

(Merleau-Ponty, 2004, p. 200)

By forgetting the process, we seem to be better able to grasp the meanings; 
what we need is letting ourselves be taken up by the natural flow of reading, 
feeling, and understanding.

A multitude of scholars has tried to pinpoint the exact ways wonder was used 
from its beginnings to today. We learn from Platt (1999) that the conversation 
about the uses of wonder in the Renaissance, for example, is not an easy task. He 
identifies two general and different avenues of this word’s meaning:One that 
had its source in Aristotle’s Metaphysics and Poetics: wonder being generated by a 
difficult problem and then dissipated by a proper solution to it. This approach of 
the “Renaissance wonder” (p.15) is summarized by Cunningham:

[Wondrous events] astonish the spectator so that he stands for the moment 
stone-still, but at the same time they demand explanation, and with this 
explanation, his emotion subsides and order prevails as on the stage at the 
close of the play order prevails in the state.” 

(in Platt, p. 15)

The other Renaissance position toward wonder is opposite to the first, 
Aristotelian one; it emphasizes the power of wonder—as process—to push 
forward the frontiers of intellectual and aesthetic experience:
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In this vision, wonder is ongoing and its own end; what diminishes is not 
wonder but the desire – indeed, the capacity– to bring reason to bear upon 
it. This notion of the marvelous as a challenge to, rather than ultimately 
an affirmation of, epistemological certainties and aesthetic wholeness has 
recently received attention…

(p.15)

Both perspectives have the power of transforming education today. Imagine 
the curriculum and the teacher being able to constantly astonish children and 
make them “demand” explanations! Imagine learning as an ongoing desire for 
more knowledge fueled by educators’ talent to create this desire for knowledge in 
their students! This kind of education is not easy to institute because school—as 
we currently conceive of it—demands order and predictability. And yet, wonder 
prompts toward something entirely different. Wonder breaks boundaries and 
creates new ones; it re-draws the contour of the known as artists have been 
doing for millennia.

the boy Was right!

So, the little boy running away from my table was right: most people already 
possess what I am offering, others used to and lost it and yet others hid it so 
deeply that they forgot about it. Yes, my product is precious and every human 
being seems to be born with it.

Every time I talk or write about childhood I remember the words of a well-
known Romanian writer (who was also a teacher):

…what good times those were, for parents and brothers and sisters were hale 
and hearty, there was everything needful in the house, the sons and daughters 
of our neighbors were forever romping with us, and everything was exactly 
as I liked best, without a shadow of ill-humor as if the whole world were 
mine! I, myself was as happy as the day was long, whimsical and playful like 
the gusting wind 

(Ion Creanga, 1978, Part II).

Reviving some of our childhood memories, as Creanga did, might make us 
view them in an idyllic way, but it might also help us pin point some of the 
specific abilities that made us capable of seeing and feeling wonder in the simple 
moments of life even if our childhood was not the happiest. This journey in 
time is most possible for those of us who are playing the remarkable roles of 
parents or/and teachers. Being with children should awaken in us the traces 
of wonder that hide under the serious mask of adulthood. Letting children 
take control sometimes is not a bad thing. At least, this is what one of today’s 
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renowned molecular biologists, John Medina (2008), suggests while recounting 
the lessons he has learnt during a life-changing walk with his two-year-old son:

My 2-year-old son Noah and I were walking down the street on our way 
to preschool when he suddenly noticed a shiny pebble embedded in the 
concrete. Stopping midstride, the little guy considered it for a second, found 
it thoroughly delightful, and let out a laugh. He spied a small plant an inch 
farther, a weed valiantly struggling through a crack in the asphalt. He touched 
it gently, then laughed again. Noah noticed beyond it a platoon of ants 
marching in single file, which he bent down to examine closely. They were 
carrying a dead bug, and Noah clapped his hands in wonder. There were 
dust particles, a rusted screw, a shiny spot of oil. Fifteen minutes had passed, 
and we had gone only 20 feet. I tried to get him to move along, having the 
audacity to act like an adult with a schedule. He was having none of it. And I 
stopped, watching my little teacher, wondering how long it had been since I 
had taken 15 minutes to walk 20 feet[…] I will never forget the moment this 
little professor taught his daddy about what it meant to be a student. I was 
thankful and a little embarrassed. After 47 years, I was finally learning how 
to walk down the street. 

(pp. 278–279)

Medina’s lesson is a quintessential one. It has shown him how learning is 
driven by curiosity, how children seem able to educate themselves about the 
world with a minimum of or, sometimes, no adult-like structures. He states 
that babies should be the model of how we learn: not by passive and reflex-like 
responses to the environment, but through “active testing through observation, 
hypothesis, experiments, and conclusion” (p. 280). His claims are backed by 
his knowledge about the brain. He argues that the ability of babies to learn 
through this scientific approach is developed by the prefrontal cortex that looks 
for errors in the hypothesis and as a result, a neighboring region of the brain 
dictates changes in certain behaviors. I have had an experience yesterday that 
might help support this point. I had to hold a two-month old baby for a half 
an hour. I looked around for something to keep her busy. I was wearing the 
perfect thing: a beaded necklace. It had color and sound, so I thought the little 
baby girl will love it. She held the beads for a moment, but kept on looking 
attentively to something else. She dropped the beads a few times, but me, the 
all-knowing adult, put them back in her hands. She did not give up; she was 
extremely interested in something completely different, even reaching for it. 
After a few minutes I realized that her interest was sparked by the busy design of 
my blouse. Who would have thought? How many times we involuntarily dictate 
to children what they should or shouldn’t like, or what they should or should 
not wonder about? We do this as caring humans, of course, but this role we 
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take makes us believe that babies and young children “do not yet know” what 
they like, or what they wish to explore. Thus we do not trust in their abilities 
and strategies of understanding the world around them. The tiny girl in my 
lap knew exactly what she liked and she wished to explore it more in a somatic 
way: touching, pulling, tasting, etc. As Medina stated above, and Egan (1997) 
described it in his Imaginative Education theory, babies have a well-developed 
“tool-kit” for understanding the environment around them.

Alison Gopnik (2012), after many years of research, has tried and succeeded 
in exploring how children are able to create intuitive theories about the world, 
about themselves, and about others. She has come to the same conclusion: 
children’s learning follows, almost identically, the flow of scientific thinking 
and discoveries:

New theoretical ideas and empirical research show that very young children’s 
learning and thinking are strikingly similar to much learning and thinking in 
science. Preschoolers test hypotheses against data and make causal inferences; 
they learn from statistics and informal experimentation, and from watching 
and listening to others. The mathematical framework of probabilistic models 
and Bayesian inference can describe this learning in precise ways. These 
discoveries have implications for early childhood education and policy. In 
particular, they suggest both that early childhood experience is extremely 
important and that the trend toward more structured and academic early 
childhood programs is misguided. 

(p. 1623)

Some of the structured early childhood programs have good arguments for 
how the rooms should be set up, how the day should be planned in detail, how 
the materials should be placed, what materials best prepare the children for life, 
what questions should be asked from children, what guidance strategies are best 
for challenging behavior, etc.,1 but I wonder if they acknowledge some input 
from children in those decisions? If we would consider for a minute that us 
adults are being less capable of seeing wonder, or should I say: not having the 
time, place, or opportunities to perpetually feel the sense of wonder in our lives 
(as I lately failed to even look at the design of my blouse that once fascinated 
me enough to pay money for it), we might consider designing childcare centers 
by using the input of children: listening to their intentions, observing and 
documenting their favorite activity rhythms, trying to see wonder where they 
see it, and adapt the environment to what we might perceive through their 
eyes. Rinaldi (2001) acknowledges the fact that “from the beginning children 
demonstrate that they have a voice, know how to listen and want to be listened 
to by others” (p. 3). She also notes that this process is a difficult one because “it 
requires energy, hard work and, sometimes suffering, but it also offers wonder, 
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joy enthusiasm and passion. It is the path that takes time – time that children 
have and adults often not, or do not want to have” (p. 3).

I know this sounds unrealistic, but if we would become more aware of the 
fact that life itself drives us into its senseless sense: living in a wonderless world 
as Hove (1999) put it:

A world without wonder is bereft of possibility. Sometimes even the taken-
for-granted quality of things can be missing. Things sit mutely in the shadows 
of time and space, where they merely exist (or do they?). Our ‘disinterest’ 
is a felt distance from and absence of another: people and things make no 
difference to us and so we are indifferent to them. Under this pervasive 
attitude they fail to offer themselves to us for engagement. We lack relation 
to them and they to us. In a world without wonder there is nothing to enter 
into relations with; because the world is mute, colourless and inanimate, we 
lack the means for really living in it. We are implicated in – stuck and pressed 
into – a deepening wonderlessness. 

(p. 8)

Even if this image is painted in a glooming color, I agree with the fact that 
refusing to acknowledge the world around us is like living our lives with such 
a speed that the view is blurred, the senses are numb, and the air slaps us with 
blinding power. I believe that a careful slowing of the speed of our life might 
allow us to fully, not only merely, exist, as Hove states. It would teach us to walk 
again; yes, walk as little Noah taught his father to do: walk and look around, 
walk and notice, walk and feel, walk and wonder…

Edith Cobb in The Ecology of Imagination (1977), quoting Misch’s analysis of 
the sense of wonder, is another author who argues that the presence of wonder 
in early childhood represents a quintessential factor in the building of “true acts 
of genesis” of a personal image of the world. Children need the ability to see and 
feel wonder in order to grow and paint for themselves a photographic image of 
the world around them using the filter-like lens of their complex senses. This 
is how the “wordless dialectic between self and world” (p. 31) takes place in the 
early years. When words are born within this relationship, the period of “loud” 
questioning arises.

Why?

Life and research show us that a natural phase in children’s life seems to be 
the “why-phase” (Isaacs, 1930; Hood &Bloom, 1979; Callanan &Oakes, 1992, 
Hickling &Wellman, 2001; Teitelbaum, 2006): the period when children start 
asking causality questions about the world around them: why is… ? Why do 
I…? Why do I have to…? Why is that…? Some parents might believe that 
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these questions are sometimes an expression of attention seeking by means of 
prolonging child–adult conversation (Kaiser & Rasminsky, 2007).

If we take the time to research some parenting websites we are sure to find 
endless versions of the following questions: “Why does my toddler constantly 
ask ‘why?’;2 “My child loves to ask WHY – do I always have to explain?”;3 
“Will kids ever stop asking why?”.4 Even if some reactions to these questions 
are such as: “Why would you ever want them to stop?” (Cassey, 2009); “How 
will they know if they don’t ask?” (Charlie, 2009); “Why would u want to stop 
your child from asking questions?... kids are curious and they want to learn... 
u need to encourage them to ask questions” (Anita, 2009), advice coming from 
other parents and specialists proposes strategies that ought to be successful in 
stopping the question-chain. Sometimes these strategies tend to forget about 
the importance of listening in a child–adult relationship. Here are two examples 
of specialists tutoring parents about the why-period in their children’s life. 
The first example found at: http://www.ahaparenting.com, reduces children’s 
reasons for asking “why” to a devious intention:

When kids repeatedly ask, “why?” they don’t always require a reason. Often, 
they just want to get you to change your mind. “Why?” is their way of 
expressing displeasure with a decision you’ve made. Or it can be a way to get 
your attention. Parents, meanwhile, often believe that if they take the time to 
explain their reasons, their kids will more readily comply and they can avoid 
making their children unhappy. Not so! When you try to reason with your 
child about why he can’t have a cookie, stay up late, or ride his bike in the 
dark, your goal is to get him to see things your way – to give up wanting what 
he wants. His goal is quite different -- to nudge you from a no to a yes. […] 
Reasoning is an acquired skill, which requires a cognitive ability that young 
children don’t yet possess 

(Samalin, 2009).

My second example comes from a site titled: “Good Education – The 
Teaching Spot” where parents are given an actual lesson plan called: “Kids 
asking why: Cease The Disrespect” (Booe, 2012). Here are some excerpts of 
her lesson plan that is meant to save the parents from the disrespectful questions 
of their children:

Objective: You will learn how to recognize and take charge of the situation 
when kids question ‘why?’ to your request.[…] Kids asking why as a request 
for your reasoning behind a decision or command should only be met with 
‘because I said so.’ 

(Para: Rationale)
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The lesson plan continues by offering the “BAD” reasons of children for asking 
“why?.” The first reason is: they are too young to understand. The teacher Booe 
(with an impressive bio, I must add) considers that “kids won’t understand the 
explanation fully even into teenage years. They’re kids and most of the time, the 
reasons you do something are too complicated to break down, without actually 
losing the meaning.[…] If you must simplify your reasoning to reach they’re5 
level of understanding, it’s not truly the reason anymore. So, why bother?” (para: 
Rationale). The second reason: they won’t agree. “When you start explaining why, 
they’re just going to try their best to knock dents into your reasoning and change 
your mind. That’s the main purpose in them asking why in the first place” (para: 
Rationale). The other reasons are: undermining parents’ authority by questioning 
their decisions, children’s reasons are not justified, “children aren’t asking why 
because they really want to know. They ask why to ‘buy time’ so they can figure 
out how not to do what you’ve told them to do; they ask why to challenge your 
role as parent” (para: Rationale). I will conclude the citing and paraphrasing of 
this teacher’s experienced opinions by sharing the fact that she is adamant in the 
final part of her lesson plan to let parents know that they “must change the habit 
of responding with long, drawn-out explanations with these responses: Because I 
said so; Nothing at all; You don’t ask why, you are too young to ask why; Do as I 
said and that’s all you need to know (para: Content).

These answers remind us of the movie Matilda where a dad addresses his 
smart little girl in the following way: “I’m smart, you’re dumb; I’m big, you’re 
little; I’m right, you’re wrong, and there’s nothing you can do about it.” (1996)6 
In my opinion, these types of responses have the power to stop the chain of 
questioning, and once this exploratory inquiry meets repetitive blocking knocks, 
it stops advancing. (This was not the case of our Matilda.)

Some recent research (Bronson & Merryman, 2010; Kim, 2011; Teitelbaum, 
2006) tries to prove that these misconceptions are wrong and even if they 
seem to be common, they should not be adopted by parents and educators. An 
example of such study is: Preschoolers’ Search for Explanatory Information Within 
Adult–Child Conversation. It was performed by psychologists from the University 
of Michigan and the University of Hawai’i and it has focused on the value of 
explanatory versus un-explanatory responses to children’s causal questions:

[…] the different patterns in children’s reactions following explanatory versus 
nonexplanatory information confirm that young children are motivated to 
seek causal information actively and use specific conversational strategies 
to obtain it. In fact, when preschool children ask why questions, they are 
not merely trying to prolong conversation (as previously suspected by many 
parents and researchers alike). Upon receiving an explanation, but not 
otherwise, children often end their questioning and react with satisfaction. 

(Frazier, Gelman, & Welman, 2009, p. 1600)
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With the risk of sounding idealistic, I would assert that if all parents and 
educators were aware of the importance of answering the “why questions,” 
maybe the following phase in children’s life would be postponed or even erased. 
This process of asking questions is extremely important from all developmental 
points of view. Wonder is the driving force and outcome of this process. The 
answers to the causal questions of young children, instead of hindering the sense 
of wonder seem to actually ignite it. The verbal and non-verbal explorations are 
part of a continuous method employed by children in order to strengthen their 
communion with the world around them. So, even if most questions seem “out 
of this world” to parents, they might be meant to actually express the willingness 
of children to understand life. As parents and teachers we should feel honored 
by the fact that children involve us in their own search for identity and place in 
the world around them. They ask us to “interfere” with hopes and dreams of 
opening a new window into the world.

So, if we allow ourselves to consider that one of the capital moments of the 
dissipation of wonder with years passing by is the “cutting” of the “why-chain,” 
we might find that the next “natural” phase is the very disappearance of these 
questions. Children seem to stop asking questions around the age of 12:

Preschool children, on average, ask their parents about 100 questions a day. 
Why, why, why – sometimes parents just wish it’d stop. Tragically, it does stop. 
By middle school they’ve pretty much stopped asking. It’s no coincidence 
that this same time is when student motivation and engagement plummet 

(Bronson & Merryman, 2010).

A recent study involving 300,000 subjects (kindergarten to grade 12) shows a 
visible decrease of creativity at the same age:

Until fifth grade, children were increasingly open-minded and curious 
and more apt to produce unique responses. After that, they began a trend 
of increasing conformist thinking that continued through high school. This 
may reflect an influence toward conformity in middle and high schools. 

(Kim, 2011, p. 8)

Athough the results of the study are very convincing, the researchers fail to 
identify the cause of the “slump.” If children are closed-in by conformity, by 
rules that need to be respected and not questioned, a natural augment of this 
state could be the lack of opportunities and reasons to ask questions. Thus, if 
their initial state of wonder helped them be curious and excited about exploring, 
now, the state of conformity drives them toward an organized known that is 
not theirs anymore, thus does not need their creative input. This “known” is 
the society’s “known;” this “known” does not require questions or questioning 
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anymore. It becomes the only accepted “known.” As a result, school itself 
becomes the new lens for viewing and understanding the world. This lens, 
as the following research shows, could have the power to block the light of 
wonder, erase the exploratory doubt, clean up the messy emotions, and show a 
strange world that needs to be accepted.

Kim (2011) presents in her research that numerous previous studies show 
a drop in creative thinking at the age of 8–9, the age when children start being 
taught “socialization.” Coincidentally (or not) this is the same age when children 
seem to show a decreasing level of enjoyment with regards to going to school 
and being in school (Kirikkaya, 2011):

The mean scores on ‘liking school’ change between groups 4th grade and 
8th grade, the correlations with ‘liking school’ fall significantly over this 
period.[…] Variance analysis was applied to determine whether there was 
a statistically significant difference between the means of ‘liking school’ 
according to grade levels. It was found out that there were significant 
differences among groups according to the grade levels. […] In other words, 
‘liking school’ falls significantly at high grade levels. 

(p. 376)

Lack of space for wonder, questions, and exploration might produce the 
inevitable emotional detachment between children and schooling. If children’s 
input is not requested, not accepted, and not fructified, they might become 
uninterested, unoriginal, and unhappy:

All forms of participation were lower among older students. Participation in 
school was significantly associated with liking school and higher perceived 
academic performance, better self-rated health, higher life satisfaction and 
greater reported happiness. 

(de Róiste et al. 2012, p. 88)

By summarizing the previous journey into the life of wonder we find that 
it all seems to starts with the natural ability of seeing wonder, continues with 
questions inspired by what wonder presents, goes on with the decreasing of the 
number of questions asked by children, and ends up with the disappearance 
of questioning that drives toward the lack of “school liking.” I consider that 
once children stop asking questions, adults are taking over the questioning role. 
Furthermore, questioning might become answering, exploring might become 
training, imagining might become imitating, and wondering might become 
listening and reproducing adult-created content.
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so, What is the cost of Wonder?

Adults at my market table start becoming anxious about my product. They 
are slowly realizing how indispensable wonder is in their lives and that they 
need to get more than their present needs; they will have to get reserves 
for the future of their children. This realization pains them because, as any 
survival product in this world, wonder should presumably be the most 
expensive. They start to move around feeling helpless…

Instead of asking payment from my customers, I reveal a giant contract that 
explains what people who take wonder home have to give me in return. I hear a 
relief sight of the masses: no financial strains!!! Wonder is for free as I promised 
earlier.

Here are some excerpts from the contract everyone has to sign:

The WONDER-BUYER (hereinafter called W-B) agrees to see the genius in 
every child and to greet it every time by a friendly smile. The W-B agrees to 
erase “otherness” from his/her relation to the child. The W-B must not, at all 
costs, ignore children’s questions.

The W-B agrees to first become passionate about curriculum content and, 
then and only then, teach it to children. If the content does not produce 
emotional reactions, it should not be taught!

It is further mutually agreed that the adult will receive continuous 
resources of wonder if he or she respects the terms of this agreement.

conclusion

The market is in turmoil. I look around and all other tables are deserted even 
by their owners. Everyone is lined-up at my stand. They are smiling. Adults are 
smiling like children: at each other, at the sky, at life. They know I meant every 
word on my posters and announcements; they knew before I came that wonder 
was something that belonged to children and that, somehow, it disappeared on 
the way to adulthood. Teachers and parents are blushing with shame, silently 
agreeing that they might have been contributing to erasing wonder from the 
eyes of their pupils and children…

Well, clearly a fantasy of mine for now. Those times are far away. The above 
scenario is not even imaginable as part of today’s world. Teachers, parents, and 
curriculum designers should be well convinced by the fact that wonder can 
have a pivotal role in education, and that children come to school and into our 
lives with this possibly innate ability to see wonder in the world around them. 
We should not blur that view in any way; we should aid their exploration with 
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programs that are designed together with them, proposing experiences that are 
part of their definition of childhood, not only ours.

I would like to end this journey into the world of wonder with a proposal 
to renew the present curricula that contain parts that seem to disregard the role 
of wonder in education. The following excerpt is part of the introduction to a 
grade 3 curriculum package:

Each grade in the model contains an Assessment Overview Table intended 
to support teachers with their assessment practices, and the assessment 
units organized by topic – including the prescribed learning outcomes and a 
sequence of suggested assessment activities for each topic. Sample assessment 
instruments are also included for each grade.
(Preface to the BC Health and Career Education Curriculum Package, 2006, p. 7)

I strongly believe that it is possible today to turn the system around and, 
instead of looking at charts that hierarchize children according to “expected 
outcomes,” to look into their eyes and let the real teaching begin. Here I present 
my version of the above curriculum fragment:

Each grade in this model contains many strategies and methods intended 
to support teachers with their natural ability to include wonder in every 
lesson and to identify opportunities for listening to all children in order to be 
able to adapt their lesson plans to the rhythm of the questions and intended 
explorations initiated by children.

(Preface to the Ideal Curriculum Package, Here and Now, p. 1)

notes

 1 Example of such a program: “The […] Child Development Program provides 
an early childhood learning environment that addresses the social, emotional, 
cognitive, language and physical needs of each child. This program provides the 
best possible start in the lives of our infants and toddlers. Early identification and 
intervention are program goals that guide our practice and enable us to provide a 
rich program aimed at assisting our children to meet their developmental milestones 
and “be ready” to start school with their age-mates.” (http://www.youvillecentre.
org/childhoodprogram.html)

 2 http://www.babycenter.com/404_why-does-my-toddler-constantly-ask-why_6725.
bc

 3 http://www.ahaparenting.com/_blog/Parenting_Blog/post/My_child_loves_to_ask_
WHY_--_do_I_always_have_to_explain/

 4 http://www.circleofmoms.com/welcome-to-circle-of-moms/will-kids-ever-stop-
asking-why-347679#_

 5 Spelling and grammar of original text.
 6 http://www.imdb.com/title/tt0117008/quotes
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